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Fayetteville State University
Impact of Integrated course Design
Report Completed After Course Completion

Name: Teresa Reynolds Semester (revised course was taught): Spring 2011

Course Title and Description: ELEM 401: Science and Math in K-6

1) Explain the impact your “In-Depth Analysis of Situational Factors” had on your approach to the
course.
The "7n~/epfﬁ anﬂ‘/yﬁr of situational factors”, in essence, pmw’/eﬁ/ the jm’/ancﬂ for the appﬂmcﬁ to the course. This course is a four hundred level methods
course that assumes students have a strong foundational énaw/e{/ge in their chosen field (education). However, the ap/mmcﬁ varies based on the students’
experience and. maturity level. When imﬂ/emmﬁ@ the revised course this spring, the ﬁffgwiry issues were strong factors to consider.

a)  90% of the students wers a/rea{/y emp/oye/ or part-time as /mm/?roﬁm‘omﬁ' in a school setting. This allowed us to have  greafer level of "veal world"
conversation, Tﬁcy were a[rm{/y E@@eﬁ/ in waréiry with the fmcﬁiry and | /mmi@ mﬁect‘x aﬁ'cﬁggﬁ’@ and'in war&i@ with school age children.

b)  The “curviculum” and standards are Cﬁﬂnﬂfnﬂ at the state level. The students will use the old standards when fﬁey student teach next semester lbut will need
to understand how to use the new as fﬁcy take their p[me as pmﬁﬂ'l’anﬂ/ educators the same  year the new curviculum is imﬂ/emenfe/ (2002). While this
was somewhat confm’inﬂ to the students, it was not as difficult o [resent.

) This course is part of the new "m~r/1}'iam';zg " efforts of the Sehool of Education. The course is an infeﬂmfe/ course and requires the students to think about
the standards for fwo ;ﬁm’pﬁnex (math and science), with an empﬁm'ix on science as inquiry. Materials and activities were focused on the mr@ fﬂacﬁiry of
ﬂmé/em based /earm’rlq and not-so much a fexféookaﬂpmﬂcﬁ to instruction,

2) Explain the impact of the Taxonomy of Significant Learning (foundational knowledge, application,
integration, human dimension, caring or valuing, and learning to learn) on your development of
learning goals.

ﬂﬂﬂin, there is an aﬂ'umpﬁan that students come to this course with (1) confent énaw/e@ﬂ ~ since fﬁcy have pmj’e/ the PRAXIS 9 exam and (2]
foundational know/ea‘/ge of the p;ycﬁo/oﬂ and| /Mﬂnm‘r{q for feacﬁi@ and| /earm’n‘g. However, students may learn fﬁirlqy in an earlier course, but the transfer of
information is more difficult for some more than others. We had to “focus and review” the how to p/m and apﬂ‘/y itin Jpeciﬁc science and math terms, This was
a ”mij'i@ of the bar" for the apﬁﬁmﬁan evel of the fﬂ)(anamy. The human dimension level was more emi‘/y addvessed since these students were used fo pffmniry
fojet‘ﬁer and’ warkin\g with other teachers- fﬁey equ‘oyea/ fﬂ/@'rfg and J'ﬁarir{g and were very ofpen with each other. The students were enthusiastic in their work and
fﬁcy ﬂﬁxﬂ/ayeﬁ/ fositive and fﬁoqgﬁﬁ[u/ ;ﬁjﬁ(m’ﬁgm toward the work, The expmﬂwf fﬁrmfgﬁ our discussions pemmm/ ideas for m/m’@ their education, but also for
their mission as educators to teach the value of education to the childven fﬁey are cﬁmyeﬁ/ to teach, 9 found fﬁiyjmup to e curious and wi//inﬂ fo e,\/p/are the how
part of fmcﬁi}y ~ that /ﬂamiry o learn level of the taxonomy.

With those fﬁin\gy in mind, 9 found the @arm’nﬂ joaﬁ' to he more emv"/y attained due to the level of J'fwénfmafw@, motivation and experience in their
chosen field. STl there is so much more we noed to ﬂccompﬁxﬁ before the end of the semester. Itis my ﬂ(m[ to pmw’/e experiences for my students- as students-
which fﬁgy can transfer to a classroom of children. 9 am striving fo model the best [practices 9 expect them to do as classroom teachers.

3) Explain the impact of ICD on your assessment/feedback activities in the course, including the

FIDelity criteria.

a) W assessment /] ﬁﬂ/éﬂeé activities are ;ﬁa/aﬂim/ — in other words, students write, discuss with me and) [eers ina Wm’ﬂfy 0][ ways their fﬁinéiry, rewrite and
fresent the comparison and their veflections. A rubric is used from the égginninﬂ as the jm‘ﬁﬂ‘r{g document to meef the standard, Every discussion is hased
around that rubric with a  growing um/ﬂmfam@g of self critique. 9 start as the evaluator and become more of a ﬂufi/ﬂ as students learn to do self crifique,

4) Explain how ICD influenced your teaching and learning activities.



al  The 9CO experience has farceﬁ/ me to look at my own pmcﬁcex ina aﬂ}'cip/ine where 9 teach instructional aﬁej{gn. 9 believe it has caused me to address avens
that 9 intended to focus on for improvement, but have not taken the time fo rea@ address,

5) Explain how you sought to integrate teaching and learning activities with learning goals.

T’mefu/ fﬁin@'rlg that ﬁe/py students meof the /earm’rlq ﬂOﬂA’ set forth at the é)gginnirg of the course is the k@ fo ﬁaw‘nﬂ strong feacﬁ;‘nﬂ and @arm‘nﬂ activities.

A cloar look at the jDﬂ/ (what do 9 want the students to know and be able to do with this cgncepf?] determines the @/ye a][ acﬁr/@ needed fo ﬁe/p students attain

that jm[ 9 must think about the know/ea\/ge ~ terms, cance/afy and other pm’mm:y ideas that are requirea/ far success, 9 must pm’em‘ those ideas in a manner that

ensures un/mfﬂmﬁ'@ and vetention (more fﬁanjm’f a testor qm’z}, The activities that ensure students are able fo app@ the skills mim’re/ to meet the /eamiry
ﬂOﬂ/J' must be sef up ina way that ex/?/omﬁon and| ﬂmcﬁce are not evaluated, Students must be jiven many afaporfuniﬁey fo  grow in their skills while ﬁeﬂ/ﬁack
from the instructor and | reers pmr/i/ﬂ a 6@%;« level of Eﬁ%ﬂcy inthe [rocess. With each [practice or appﬁ'mﬁon, 9 pmw’/e a fime of meta~cognitive reflection -
cither in written format or fﬁrol{gﬁ discussion with the  group.

6) Explain whether ICD had an impact on your own satisfaction in teaching the course.

4] The 9CO [rocess has ﬁéﬁ'm‘fe‘/y had an impact on my ﬂem’onﬂ/ safisfaction in feacﬁinﬂ this course. 9¢ is & new course rather than a re;@;z‘gneﬁ/ course and
ﬁm/i@ the 9C0O [rocess fo ﬂufi/ﬂ the /m/ﬂ/apmenf of the course will make it easier to "fix" the aveas that perﬁapr didn 't work and need to be afﬁ'mfﬂ/ The
9ICD [rocess forceﬁ/ e to addvess the course in advance, rather than wm’ﬁrlg fo /a/ﬂn and work week- fo - week, However, the [rocess has raised my level of
concern. ... Zs 9 moved i fﬁmbyﬁ the course, 9 realized immwﬁ'ﬂfe@ areas that still need to be cﬁmye/ - where my initial i fﬁa@ﬁfr did not 6}4{@ an effective

end and where there needs to e some rearranging of activities, /a/ﬂm’ and events within the course,

7) Summarize any evidence you have on the impact of the re-designed course on student learning.
While there is no comparison fo how the course was fm!gﬁf in its previous existence, 9 do have a sense that student satisfaction with this course /mﬂn is greafer than
similar courses 9 have prew‘om[y l‘m{gﬁf, Thereisa  greater ﬂ@nmenf hetween anﬁcipafe/ student outeomes and assessment of student performance, 9 think the
taxonomy and the focus on the  greater purfose for the course have caused me to p/ﬂn and| fresent the course material in a broader manner - a[[owi@ students a  greater

capacity for self assessment and reflection.

8) Other comments
9 fm@ appreciate the opportunity fo engage in this frocess. Dr. Young was engaging and opren, receiving us as indviduals and pmﬁm’anﬂﬁ' within our own V{gﬁf
and indeed modeled the very ideas and concepls he was [resenting to us ~ not just as subordinates, but ca//quuey in the field of education.
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